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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	60

	Proportion (%) of pupil premium eligible pupils
	28%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2026-2029

	Date this statement was published
	17th September 2026

	Date on which it will be reviewed
	1st September 2027

	Statement authorised by
	Helen Hadley

	Pupil premium lead
	Helen Hadley

	Governor / Trustee lead
	Meryl Roberts


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£32,500

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£32,500


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Lindridge St Lawrence C.E. Primary School, every child is unique and confident to be themselves. Guided by our values of Honesty, Horizons, Hesed and Hamdah, we are committed to ensuring that disadvantage is never a barrier to achievement, belonging or future success. Our ambition is for every pupil, regardless of their background or circumstances, to flourish academically, socially, emotionally and spiritually. 
We recognise that pupils eligible for Pupil Premium may experience a range of barriers to learning, including lower starting points, gaps in communication and language, reduced attendance, social and emotional challenges, limited access to enrichment opportunities and wider economic disadvantage. As these barriers differ from child to child, our approach is rooted in knowing every pupil well and providing responsive, evidence-informed support that enables them to succeed. 
At the heart of our strategy is a relentless focus on high-quality teaching, recognising this as the most effective way to improve outcomes for disadvantaged pupils. We are committed to strengthening adaptive teaching so that all pupils, including those who are disadvantaged, access an ambitious curriculum and achieve highly. Professional development for staff is therefore prioritised to ensure teaching is consistently inclusive, evidence-informed and responsive to pupils' needs. 
Our strategy is fully aligned with the priorities identified through our Self-Evaluation Form, School Development Plan and Inclusion Strategy. We recognise that improving outcomes for disadvantaged pupils is not a separate initiative but a thread that runs through every aspect of school improvement. 
During 2026–27, we will place particular emphasis on:
 • embedding evidence-informed language interventions to strengthen pupils' vocabulary, oracy and confidence as the foundation for learning across the curriculum; 
• improving writing outcomes for all pupils by developing greater confidence, fluency, stamina and opportunities to write for purpose across every year group; 
• ensuring intervention programmes complement quality-first teaching, are evidence informed, time-limited and evaluated against clearly defined outcomes; 
• developing a whole-school approach for pupils working just below the expected standard, ensuring barriers are identified early and next steps are precisely planned and reviewed; 
• further embedding inclusive classroom practice through adaptive teaching, high expectations and early identification of additional needs; 
• improving attendance through rigorous monitoring, early support for families and partnership working with external agencies where required; and 
• providing a rich programme of enrichment experiences across the arts, sport, nature, civic life and life skills, ensuring disadvantaged pupils participate fully in the wider life of the school and develop the knowledge, skills and cultural capital needed to flourish. 
As a small rural Church of England school, we know our pupils and families exceptionally well. Strong relationships enable us to identify barriers early, respond quickly to changing needs and work collaboratively with parents, carers and external professionals to secure the best possible outcomes. 
Our inclusive ethos ensures that every child feels a genuine sense of belonging and is encouraged to develop resilience, independence and confidence. 
Alongside academic achievement, we are committed to supporting pupils' personal development, wellbeing and aspirations. We believe that access to high-quality enrichment opportunities, leadership responsibilities, educational visits, music, sport, outdoor learning and community engagement broadens horizons, raises aspirations and helps pupils develop the confidence and character needed for lifelong success. 
We will continue to remove financial barriers wherever possible so that disadvantaged pupils can participate fully in every aspect of school life. The impact of our strategy is monitored rigorously through ongoing assessment, pupil progress meetings, attendance analysis, enrichment participation data and regular evaluation by school leaders and members of the local academy board. We use this evidence to review the effectiveness of our provision and adapt our approach where necessary, ensuring that Pupil Premium funding delivers the greatest possible impact for pupils. 
Ultimately, we want every disadvantaged pupil to leave Lindridge St Lawrence C.E. Primary School having achieved well academically, developed strong communication and learning skills, experienced a rich and ambitious curriculum and built the confidence, resilience and aspirations needed for the next stage of their education. 
Above all, we want every child to leave our school knowing that they are loved, valued and equipped to flourish as compassionate, confident and responsible members of society.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
Diminishing the difference
	Communication and language development. 
Assessments, classroom observations and pupil progress discussions indicate that some disadvantaged pupils enter school with lower levels of language development and vocabulary, impacting reading comprehension, writing and access to the wider curriculum.

	2
Diminishing the difference
	Reading, writing and maths attainment.
Internal assessment and book looks show that disadvantaged pupils are less likely to achieve age-related expectations or greater depth in reading and writing. Developing vocabulary, transcription skills, sentence construction, stamina and opportunities for purposeful writing remains a whole-school priority. Ensuring that phonics interventions take place daily (or more) for pupils with gaps. The teaching of reading is a whole school priority.
Our internal assessment shows that very few disadvantaged pupils achieve GD in maths. Ensuring we are skilfully delivering a mastery approach to our maths teaching is a whole school priority.

	3
Diminishing the difference
	Attendance and persistent absence. 
Attendance analysis shows that some disadvantaged pupils have lower attendance than their peers. Absence reduces learning time, affects continuity of learning and can impact pupils' confidence, wellbeing and academic progress.

	4
Character development
	Social, emotional and mental health needs. 
Some disadvantaged pupils require additional support to develop emotional regulation, resilience, self-confidence and readiness to learn. These needs can affect engagement, relationships and progress if not addressed early.

	[bookmark: _Toc443397160]5
Diminishing the difference
	Access to wider opportunities and cultural capital. 
Financial circumstances can limit some pupils' participation in educational visits, clubs, music, residential experiences and wider enrichment opportunities that enhance learning, confidence and aspirations.

	6
Pupil well-being
	Gaps in prior knowledge and learning following periods of absence or additional needs. 
Some disadvantaged pupils require carefully targeted interventions and adaptive teaching to close gaps in learning and secure long-term progress whilst maintaining access to quality-first teaching.

	7
Parental engagement
	Parental engagement and support for learning. 
While relationships with families are strong, some disadvantaged pupils benefit from additional partnership working to support attendance, reading, communication, home learning and wider wellbeing, enabling consistent support between home and school.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Communication and language skills are strengthened so that disadvantaged pupils access the curriculum with increasing confidence.
	· Early intervention to address barriers Targeted intervention to address vocabulary and concept barriers
· Increased opportunities for vocabulary and concept development in the curriculum provision 
· Improved vocabulary and conceptual knowledge 
· Universal strategies evidenced in the classroom to support vocabulary and concept development.

	Disadvantaged pupils make sustained progress in reading, writing and maths with an increasing proportion achieving age-related expectations and greater depth where appropriate.
	· Accelerated progress for children especially those with the lowest baselines
· Consistent quality provision for reading, writing and maths in EYFS curriculum
· Phonics outcomes are consistently strong

	Attendance for disadvantaged pupils improves and persistent absence reduces.
	· School attendance target of 95% met.
· Reduction in the number of children who are persistently absent. 
· Strategies to improve attendance have a positive impact.

	Disadvantaged pupils demonstrate improved wellbeing, resilience and readiness to learn.
	· A graduated response to understanding the needs of school’s most vulnerable learners is established.
· Strategic interventions are in place for children and families.
· Interventions and support are in place for children who are not successfully accessing learning in order to address and reduce barriers to learning.
· Professional development supports teachers in identifying needs and deploying effective strategies to support need.
· Families engage and work with school

	All disadvantaged pupils access a broad range of enrichment opportunities that develop confidence, aspirations and cultural capital.
	· Increased leadership opportunities for pupils in receipt of PPG.
· Increased opportunities for PP pupils to represent the school. 
· Increased cultural experiences for pupils.
· High take up numbers for residentials and school trips. 
· Increase opportunities for the curriculum enhancement through assemblies and after school club provision. 
· Increased range of visitors providing a rich learning experience within the school environment.

	High-quality teaching and evidence-informed interventions successfully address gaps in learning while maintaining ambitious expectations for all pupils.
	· Internal school attainment data and external benchmarks (KS2 outcomes/ Phonics/Multiplication check) will demonstrate that the gap is narrowing between disadvantaged pupils and their peers.
· Individual targets are met at end of year
· Some children are working just below age related expectations. These children need to be brought back on track quickly through accelerated progress so they are better able to meet end of key stage expectations 
· Attainment is in line with peers 
· Evidence in books shows progress over time 
· Targeted interventions to close specific gaps

	Strong partnerships with families contribute to improved outcomes for disadvantaged pupils
	· Parents coffee meetings/workshops to be run over the course of the academic year.
· Parents aware of various support that is available for a variety of family life areas.
· In School Family Support worker capacity increased.



Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 22, 340
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Extensive CPD offer which develops quality first teaching across the school. To include: 
· Quality interactions in the Early years
· EYFS engaging learning environments (Billesley)
· WCC support from school improvement team on EYFS provision, Reading and Writing.
· Sounds and Syllables/Word Lab spelling CPD
· Glow Maths Hub Mastery in Maths projects.
· Every Child a Talker
· Feedback and assessment for learning for positive leaning behaviours
· Reading strategies for fluency and comprehension  
· TIS training
· Learning behaviours
	The EEF Pupil premium guide states that improving quality first teaching should be the first priority. The carefully chosen CPD focuses on areas identified as needing rapid change. 
Essentially the need to make rapid improvement to the quality of early reading and reading strategies is supported by EEF
Phonics improves the accuracy of the child’s reading but not necessarily their comprehension. It is important that children are successful in making progress in all aspects of reading including comprehension, the development of vocabulary and spelling, which should also be taught explicitly
	1,2,4,6

	Continued subscription and implementation of DfE validated Systematic Synthetic Phonics Programme ‘Read, Write, Inc’ resources and training to secure stronger phonics teaching for all pupils. Daily keep up support.
Continual rolling programme of training and support for staff. 
	Read Write Inc. Phonics is a complete systematic synthetic phonics (SSP) programme designed to teach children to read accurately and fluently, with good comprehension. The programme is built around a consistent, structured approach and incorporates the key features found in highly successful phonics teaching schools:
· Direct, daily phonics teaching in short, focused sessions
· A consistent approach to teaching and routines across the school
· A clear, systematic progression through phonic knowledge and skills
· Fast-paced lessons that maximise learning time and pupil engagement
· Frequent opportunities for revisiting and practising previously taught sounds and words
· Application of phonics knowledge through reading fully decodable books matched closely to children's phonic knowledge
· Regular assessment to identify pupils at risk of falling behind, alongside targeted, timely intervention through daily tutoring and keep-up sessions to ensure all children keep pace with the programme
This approach ensures that children develop secure decoding skills, reading fluency, confidence and a love of reading from the earliest stages of their education.
	2

	Completely resourcing a Reading Curriculum and a Reading for Pleasure library with engaging and modern books. 
	Research shows that access to high-quality, engaging books improves reading attainment, vocabulary and academic outcomes. 
For disadvantaged pupils, who may have fewer books at home, a well-resourced reading curriculum and Reading for Pleasure library can increase reading frequency, motivation and engagement. 
Exposure to a diverse range of modern texts also builds cultural capital and fosters a lifelong love of reading. 
The EEF and National Literacy Trust highlight the positive relationship between reading engagement, reading for pleasure and pupil achievement.
	1,2,4

	Continued subscription and staff CPD for the Sounds and Syllables/Word Lab spelling scheme. 
	Sounds and Syllables is an effective, evidence-informed spelling programme that helps pupils develop secure spelling knowledge through a structured and systematic approach. 
By explicitly teaching spelling patterns, syllable division, morphology and etymology, it enables children to understand why words are spelt the way they are, rather than relying on memorisation alone. 
Regular retrieval practice, cumulative progression and opportunities to apply learning in writing support long-term retention, helping pupils become confident, accurate and independent spellers.
	2

	Small group tuition for SEND/PP pupils in The Nest. (2 x TAs)
	This enables smaller groups and targeted one-to-one interventions. 
Targeted SEN/PP interventions and individualised approaches for disadvantaged pupils 
https://educationendowmentfoundation.org.uk/educ ation-evidence/teaching-learning-toolkit/smallgroup-tuition
	1,2,4,6

	Pastoral Lead/In School Family Support Worker
	Ensure that we are providing a holistic approach to supporting pupils. Two mornings a week allocated for TIS/ELSA practitioner to work with identified pupils with a specific focus on disadvantaged pupils. 
Social and emotional learning | EEF (educationendowmentfoundation.org.uk) https://www.traumainformedschools.co.uk/ 
Termly supervision sessions for the pastoral lead delivering Trauma Informed Schools (TIS) interventions to reach a balance between personal support and guidance, managerial review and case management analysis encouraging reflection upon good practice. 
Ensuring Early Help is offered to our families in a timely and supportive manner. That the support is targeted and families are signposted to appropriate support. 
https://educationendowmentfoundation.org.uk/supp ort-for-schools/school-improvement-planning/3- wider-strategies 
	3,4,6,7

	Early Years CPD and leadership and in class support (in particular – language-rich learning environments and foundational skills)
	Improved early years outcomes, improved practitioner knowledge. 
DfE Development Matters
	1,2

	Maths
Glow Maths Hub projects and CPD
TTRS resources
White Rose Maths subscriptions
Intervention resources: Power of 2, Plus 1
	To improve maths outcomes even more for our mixed age classes ensuring that we consistently offer pupils more challenge opportunities and teacher adaptations.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
	2



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 2,160
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Specific and impactful interventions for pupils who have identified learning gaps. 
-Precision Teaching
-Power of 2
-Plus 1
-Memory Magic
-Echo Reading in 1:1 sessions
-Pupil conferencing to improve writing (1:1 teacher-led)
-Better Reading
-Pre teaching
	Interventions targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one: 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
And in small groups: 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
	1,2,6

	Enhanced support for children in receipt of PPG to be able to access homework provision inc. IT support, additional resources, opportunities to complete homework in Friday lunch club, provision of class texts, targeted support for parents in assisting and positively engaging with learning at home.
	EEF Teaching and Learning Toolkit suggests that homework has positive impact on average but suggests some pupils may not have a quiet space for home learning – it is important for schools to consider how home learning can be supported. Homework is also a way to engage parents with their children’s learning and parental engagement (the involvement of parents in supporting their children’s academic learning) is consistently associated with pupils’ success at school.
	7



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 8,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.
	3,4,7

	KS2 Residentials and School Trip funding for PP pupils. 
Forest School Sessions (Termly for Y1-6, weekly for The Nest and EYFS)
Weekly educational visits to Woodston Farm for 4 PP pupils. 
Outdoor Learning for all classes. 
All pupils will have equal access to extended school opportunities as per our Enriched Curriculum offer. 
Increasing participation through trips, music, drama, art, poetry and expert visitors to school. 
	Evidence demonstrates that pupils benefit from the opportunities of a wider curriculum such as Outdoor learning. Wider curriculum opportunities increase pupil’s cultural capital and help to provide opportunities for specific language and vocabulary development.
https://culturallearningalliance.org.uk/what-is-cultural-capital/

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
	1,4,5

	Daily nutritious breakfast and well being group for targeted PP pupils in The Nest. 
	EEF suggests that breakfasts clubs have boosted pupils reading, writing and maths results.
	3,4

	Re-train a member of staff to lead on our Trauma Informed approach to behaviour management and school ethos (x10 days)
	TIS is a dynamic, developmental approach to working with children that supports their emotional and social wellbeing. It is based on the latest research in neuroscience, attachment theory and child development, drawing on research into the role of creativity and play in developing emotional resilience.
	3,4,7

	Contingency fund for acute issues.
	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All



Total budgeted cost: £ 32,500
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	As the school is in a current phase of significant improvement, all pupils have below expected outcomes at present. We also have small cohorts which affects our data and can show swings from one year to the next. 
In the 2025/6 SATs assessments, outcomes were better than previous years, particularly in maths where 82% pupils achieved EXS+ and with our combined data that improved from 17% to 55%. However, disadvantaged pupils have still been achieving lower attainment than their peers and are leaving Lindridge with gaps in their learning. Our SDP priority areas for 2026/7 are mainly focused on the quality of the curriculum and raising attainment, in particular, for our disadvantaged pupils. 
Below is our attainment data for 2025/6. Achievement in writing is weak across school and is a main focus area for us for the next academic year. 
For a group of PP pupils, regular absences are an obstacle to achieving ARE. This is a focus area for us in the next academic year. 
[image: ]


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Systematic phonics teaching programme
	Read, Write, Inc

	Trauma Informed Schools
	Trauma Informed Schools

	Emotional Literacy support
	ELSA support






Further information 
	To all of our disadvantaged families, we offer support with uniform, book bags, food parcels, petrol funding to support getting to school and support with trips/visits.
We have a school mobile phone that families can use to contact us if they are in need. 
During the school holidays, we (DSL and DDSLs) meet with targeted families to support with food/household items, to make home visits, to support families with activities outside the home. 
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